B FEHFES (E1E)

rep B RHE D2 WEFDE
Learning in Activity

James G. Greeno

OEADFENS | FEDOVAT A~DBILREED, T2 TV FEOVAT AL L, F8E, #dh, 7Y
X2 T A B, VTN T, WEREREDOZ L THD,

OMWDLmIY situative 13, H2SUL OB, (EEERG, oHGNE, EROHESFOBRICHRL TWD TRt
B T74) (Suchman), [ RUAEEFEN] ( Lave) | [ IRPUCHILDIAE 1528 | 200 AL 72 HRETHY |+ FLR
o, BlEmOBARRES L TEEAL T,

ORBEIRRNITEZIN T, BB ORI T — 8L 220 0id, {8 A7 Lz BEL TV
VIS THD, ( Lave O J\HETOREGEECSIRC Scribner O RO Fai & B35 B EEE 2 L)

OFHBREOT YA NIFEE RS B W% 52 . O BHIFFL T0D FELSN, Sl-b O ThRlt
AUFRD B 720,

OARBETIL, 1TRIERDOANY T4 7 ThD , HAE [HFRONRY — N SE H TR | EHICHE

BL 72t EAEfmmOsEE%E Bfe9, Lt 2 D2 HHEL | RIABLE D AT 5 mE D &9 1Tkl T

<o

The Individual Cognitive Approach: Focus on Information Structures and
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The Interactional Approach: Focus on Participation Structures and Processes
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Including Interaction in Cognitive Analyses
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Date Are Records of Interaction, Rather Than “Verbal Reports”
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Practices in Activity
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Practices That Contribute to Alignment
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Participant Structures
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Example: A Study of Learning a Classroom Practice
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Example: A Study of a Learning Environment
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