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HEIintroduction
2N E A D

AVANT v avicavyEa—¥ %z goikaicix, Computer-Aided Instruction (Eberts,
1997) &, Intelligent Computer-Aided Instruction % 7z iZIntelligent Tutoring Systems (Corbett, Ko-
edinger, & Anderson, 1997; Sleeman & Brown, 1982; Wenger, 1997) 23% %, 2 v Ea—¥ %2 X—2
LAY AT 73 avid, WEOEERFEYU LICHEBEEDEBHICE O TIRNLE LR oNTE X

(e.g., Kulik & Kulik, 1991) , L2>L %235, AMF2—%—DLLiZidid o7 (Bloom,

1984) .

BFF 77NV a—T4 VT 2BAAMNTF 2—8 = AT LDOHWORALE LTY 7 7T AKDNGEZ
BRI D, BEEOM T A A OHIPEEECALY R T A %DEI’JEF%%?&%DDK%_ D, MHEOEEZKOT X
ANR—= b T ATAHICTF 2a—F =iz BMLTAHRY), BBFEORBDOEBE 7 — LICF 2 —% —Tilgz iz
72 3 L7 (Sleeman & Brown, 1082) ,

WIS T LT BT IC BT, AROEEPRE, MEBROZRIMMGIE 2 Ea—F OFHEE TV
ELTHEEINTWEZDTH S (Newell & Slmon 1972) . 19804FAXHtE, Jhon R. Anderson & # MDA
b iE, 200N ZREZHE L, S oICRALMEOREZ, DHNCFERNTH > 72 N THIBED
HFCINZ 2 X D FEBN A7 7a—F 2 NF 2—F ) V7P AT LDFE ERBE~D L LTEAL
(Anderson, Boyle, & Reiser, 1985) , 2O 7 7u—F oL EFNLANF 2 —F —1%, L6 O¥ERE
THHRRORAE TIVHEE Z L E LTHEEgEIN, TRRANF 2—%—) LIHEURO 5 L) Iko 7
(Anderson, et al., 1995) ., Zn6D@AE TN, RES 7077 207, B, 1EXE59 &
72 % 9 LR Z K- 725 B 1T 2 AEE DO AE LR 2R L T0 5, BAIE TV, FEELE
DOMGEFENRZEMICEITE2AT v 7L LTOYIIECIRBOMHZ R L b DO EATV S,

TIIVAT =V DRBANNF 2 —% —1%, PE0EE (Koedinger, Anderson, Hadley, & Mark, 1997; Ko-
edinger, 2002) , avEa—%7u/5 37 (Anderson et al., 1995; Mathan & Koedinger,
2003) , 2L T, AL Lo (Corbett et al., 2005) %%U%ﬁ&bﬁfﬁ ’isﬁ%ifi@?%ﬂ%%
F270Ico 6NTE e, BHNF 2 —F — IR AREX—2 DIFEICHANT, L TrE2E
20D XwEE%Z L7257 (Anderson et al., 1995) , # L’CJ:IAJ\F’E’?%:L 8 — DRFITE L W

(Corbett, 2001) , b o & AL WKL ZBANF 2 —% —1F, REZET-7-HDT, ZrUuIEkEm

WIS -a—2A0—EH5TH D, 200451375)5)200533 1 4K20008 8 T STz, ZOFED

HLTHBTE LI, NN TIRANT 2 —5— "TREU 2o, a—ARBEOAK
fps AR EMR T A T 245, % L“szsn’t*ﬂ’]&ﬁ%ﬁl7 7 AEFEDAGEITHEANEBLT A P T15% D BN
Doty T LKL, EO0IETH, BEROEDLRANDOFEL DL H 205, % IdHEH 5 0IdHE
DT, N REEN & FBFNICAF]T, 4 2 V74, FEHNER BRSNS WS EZATH
%, 7B DFHIITIE, 12IX500 ADEENEEF2000 KD F 2 —8 —2flioTw 2
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OCognitive Tutors Provide Aspects of Human Tutoring

AN F 2 — % =363 2 A F 2 — % —Dllihi

RAMF 2 —% =&, ANEODOF 12— —OXREMMIE LU <, FTICL>THEERZI R - T5, FEiT
& 2%EE, PEZ—ADXMRE 72 F=—A~DRIFIZE VT, HIER & KEEIGTE, FE1%
515 &) RFTRMICELZENTHAS, LVIBEISTHS, BANT 22— —1d, ANHF2—%—
DR 75 2 D D JFELN AL A IS B E T 5,

(WEFEDREIZE=7 ) 7L, HMOEENKHIEE L SIRBICIH ) 82 R4 3,
@AfEnEEE2E=7 ) 7L, HNOEFHEDIRS) %M Z 7 W ORI 2 —)L %2 M3 L 3 2 [
EE SR LT3 2 L,

EHEDREN LB DY) v IEBAIETILE TETOVEN, & THRREN, tw)H2200F—-7
LTV RL%MS, TEFVEH, T, RHNF 22— —I%, EHE2MEERIC BT 3 AL MR
ZHURET 2720, L IS T ORAE TV EHIANED TLE, HIRFEMEZ 74 — KNy 7 LUk
I 7 RANA 263 2, THERER, Tk, F2—%—REFOMRZIHMIT 720> v 7 VX
AT vFEERMEG, XD EYRMEZBINT 27201 2B T LR,

OChapter Overview
W

ZDHEDHIT, BBIFRANT 2 —F — & ZDHIETH 2 ACT-REGHICOWTIAN S, ARV AR
WF 2 —% —t521%, ACT-R (ACT-R theory; adaptive control of thought-rational theo-

ry) RAIREE TV OBIERBIEE HIc 2R LTEZ% (cf. Anderson & Lebriere, 1998) , # L T#HA
72613 2 ORI A 5153 6 U FIN T 2 — & —FEHIBE %2 6 Do 2 51 9% (Anderson
at al., 1995)

COEDREDHIT, ORI OWTIAZ SR L 2B RO M & BT W TR %,

OCognitive Tutor Algebra: A Brief Example
AN F 22— % — & Gl

*M5.1DA 7 )= ay b

AT 2= —ITMZ 2T T, FEP AR ZEH L OEERIEO L YRS VAT I 7 a e T
V7 IVERFET S ET, BEEBANF 2—F—a—2%2L 59 LT MHAICH -7, FEBE, KR
M F 2 — % — 25TV B2 TDHDS, U%J?Ak%%xbﬂﬁ%ﬁofm%
SR FheE L LTIE, HON2HMZ 2 v €2 — 8 EECRAMNF 2 —F —I1flivy, 3 HZEHD
7 IABEBETIILDT XA MM EHoTH D
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« 7 I ATOEFIIEHT, FEEPLD, 7 L TRICFETICX 2EHICESLLTWS,

CBlE R IV =T ~DL 7 F v —I1E IRENZEA U, A [H o BR8] D 1c % < 2 H]
&I ks, BEZERP Y Ea—F DY =V EMEREDT 7=y 7 LDORDDRIT 3 X5 i
2IHZWEL %,

c 7 ATIRERB IS HE IV =7 TR F 2 =7 —PHL b D & XIS RAREZBR LD T3,

BLeaning Sciences Theory Behind Cognitive Tutors
RHAMF 12— —ZXZ2FERFE

RN TF 22— & —13EE L ETDOACT-REEG 2 X —Z L7 (Anderson & Lebiere, 1998) . %, &
TN FATHRETH 2 TR SAGR LWHRNASHENRAGR L HEA A —YTch s TESNR %
XA %,

- ACT-RICHLIUZE, FEFHGRIIFAT T2 LTL2ERT, M) RE7ZTTEIATHS, S0ifazn
X, ZIUIRBROBEISHIERIINLDTHY, b DUHICEREEIT 5 2 13K,

2Dk RETAERL, ifthenBD 7ad 7 avil— it koTERINSE, Fudrsavi—i
1%, W=V ER M RAEARERH L AT =L L, -0 TE2EET 5,

ZA59avIb—Il in BA&EE Z DAl
1 | ELw7as 7y a vy mliELR ) BENIcE sk FHitid vl 5oL %2Fi>TwT, 8A
b LEQOEZB DR T—LT, QENumlTEH 7D | DAL EHEIZSTZS, 1 A40TL2) %
ANum2% 51, QIZNumlz 1} 2Num2<h %, iR 720, JuAx DEEEDORE% H 31213801
240,
2 | ELwZayryay i 7rs = “MABCEDBCOARZIEHT 2729, &

b L2 OoD=MEOEREEAN =T, ZAE™L%2E | i RIGL T3 (BCALBCDED) , Eh
HLTWS%251F, o)t T 20 FEAPEHT S DRIELTW3 (ABEDBE D) 3—FK LT
PF v 735, VAP EIDRF Y 7R S,

3| IELwTuy sy ay : EEKN KD O sin X=X"2/7 RO MR, sinX & X 2[5 D
b LXDSFBRARBL OBT—NVLTH 2% 561E, HER 75 7 %7 HNT, BNEITRLBENEHT,
DA ELEHITY T 7 21iE, Rz H—OT 3,

4 [ IEL W hEELE T ay sy ay “2x+3x"CIIBERE T 223, "x+3x”TIIHERE L
H L7ax+bx" 23l E LTHNT, c=a+tb 51, "ex”T | &\,
EHEHZ 2,

5 | IELL %Y, YN a 7as s ay & - 7B FFIHZ 8T L £ 9 £ "x*3
b L"Numl+Num2” 238 & LN 261, Gl | +47 2 X7 EHEPZATLED
THEHEWZ %,

Ty ry a v —LDI— FiE, ERENSEE L AERD, —ES oL LT v E i, R
THEDORTTL NS,

3/8



OThe Cognitive Model and Model Tracing in Cognitive Tutors
WHIE T LB F 2 — & — 2B 5T 7L

OKnowledge Tracing in Cognitive Tutors
RHINF 2 — % — 2B B ARG

OWhy Production Rule Cognitive Models Are Powerful
AV — )VIBAIE TOVIZIE N R DB

OModel and Knowledge Tracing Implement
Features of Human Tutoring

E7OVIEDE & R

NHF 2 —% — D%

B Principles and Methods for Cognitive Tutors Design
RHNF 12— 5 —RETOREB EAFE

. Represent student competence as a production set

. Provide instruction in a problem-solving context

. Communicate the goal structure underlying the problem solving

. Promote a correct and general understanding of the problem-solving knowledge

. Minimize working memory load that is extraneous to learning

. Provide immediate feedback on errors relative to the model of desired performance

SO A W N~

OCognitive Tutors Design Principles

AN F 2 — % —iGT DB

l. 7u¥ 7 avty b & LTAEMER 2 RBLT 2

A VALT 7T aFVTHA F—BHEBNEDOIHTNICEED C D TIZ A S, SISO W TE#RNEZ TR S

CEIHEEDSWITYAL v ERNTAILERBLTWS,

- TS B T B REIHUSIIAEMET, T B IZBGEDRETHIS 2\ ) BICEHGT 5, B IR EREEDHM

s R IR ERE I 2 Ak LT s W EANICH 5 (Berry & Dienes, 1993)

- A¥F— (1968) D4 FEOBHOMBN ZFHEL 72 & 25, EEF2HGT L DA TF v 7y 2ERE
Ltz sz (p.17) . 7ud 7> ay b=z L) AT v v 7 ERERNTZRIT 5 F

ECeEMT 5,
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chrrud s avey MIBIFTA2 70872 ail—VDEZ 2NV FRETRT 2DIE, bk
TEDEREDRZBWTE, InNoSEET g Ik TtEs 2L TH 2,

s Tayr Y a V=V OSRFHUEDSER T 2 DX, b LARESMHEbLI S R L B> Tnkidiud, 15
HHREFFLE R VWEV) I ETH S, EfF 70y 7L a vDifi— hEERTDIC, FHEOFEHE A
YN Z 2 X9 R D, ARYORERERERZ B E LTw5,

2. IR O SR TR SR 2

- ACT-ROILHER e 1%, MAS AN DFEEE %2 RIS DIBERNC SRR E 7213 /5, T2 25—t
b9 2D LRI, AN TFEITICE>THEE) T35,

ABEDE Z o NS N, EEHREEEEI TR, BERLSIMNE T % L) 2EWCIGED, D o
FF DA ZRD LD TH 5,

- 2D X HIC, AndersonDfthDJFEIRIL, TRIEGROIRCHEELZ T2, TH 5,

< ZOFEHIZ, FEBEORETH Z THRERAYOMLFORITHREY k| LBEAERH 2,

3. MERPIEIE LT\ 5 2 — UG & PR 5

- B 2 AR B\ CHLD MRS DA T 5 T Wik, b &b & OFRREZ M L 72 7
I—=VIZTRL, ZnSD M a— L oEEEZE>Z £ TH S (Singley, 1990)

- SRR 72 b o T B I—) Ui IX, U UIREEHRNRER O ZHIBERNICE > TW 5,

T UREEZWRT 2D, BB 20oD XYy REFRHALTE X,

B, A vy —7xA4 R BEEERALA VY —7 24 ATIT—iEZ AL L 72 (Colins et al., 1989)
b ol bIEHTREHGNE, M F 2 —4% — (Koedinger & Anderson, 1993) THh %, #EHDLHE
TEEETEDIE, MERRA V8 —7 2 4 22 L) PRI Nl T—REDs, > v 7k
I B W TIEERORERR S TE (Corbett & Trask, 2000) , X ) EMELRMERRICBOTED v
FBBEPEFS NS E v FER (Scheines & Aieg, 1994; Singley, 1990) 72572,

B2, M2 TGS I~V T Ay e —C 2B L CHfETE %,

RN ETF VBT 2—F —I2BWT, BPIDL LD~V L, RN RIEIC B 2 BE RO Bl
HTOIT— NI OWTOHIRTH B, ZORD~NILVTIA v =i, IR TCIT—INV2ELTH202T7F
NARXT 3,

4. FERRPAERDIE U —HRAY 7 BLfR 2 e 5

- MRERY I BT, EEIRIR S ES THRE L 723 ORREMRIEE £ 72 13 FHW O S BIR L2t 2 b L
WeTay e avl— LT %,

cINSDOREFRIZLIZFLITREEZED D EITERL S,

CHIDEE, B bo TR YMERL L D b, FEORM LR CIELFRLCL £ 9 (Chi, Fel-
tovich, & Glaser, 1981) ,

AR, TR ar RO IR RICR D ERBEVEGI SR TR Tay sy a vk
PILET, MERRIRZBZTHZ LWL ) B2 DEEDOL—L 15,

R Bi, ERENK D RN 2135 D2 W B Rk 5 Tz R T 2 DI LT E L,
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5. FEICBIR 2 W IEERE A 2 /NS T 5

- EHET RREATIC B U D REWIIEERE > S B EbNT L 9 2 BT % (Anderson &

Jeffries, 1988) , Z L CE\EEEEAN £ 7213 TERMMNAN, 132282173 (Sweller, 1988) .

6. HELWVRENETIVICBER L 2EV 2 RIRG 7 4 — KNy 7 24268t %

c AN F2—=%—1%, 74— XNy 7 2FNRTHA9H LD (Fox, 1991; Lepper et al., 1990) ,
- MR D A 5 v 7RG 7 4 — RNy 7 % 5. %2 (Merrill, Reiser, Ranney & Trafton, 1992) ,
cZz LT THEHEZ ) HECoARMET 2 (Lirrman, 1991) & WIHHERIICH 5,

cL2L, IS DmftgeiE, HE7 4 — KNy 270D 2 F I DWW TR LT WL iR,

- LispiHIfNF 2 — & — DR T, B 7 4 — Ny 7203HTE F L A28 242 L 72 (Corbett & An-
derson, 2001)

CHIRE 7 4 — PNy 2 2003 EZ IR L eb T Tl v, AfE2ERO05 2L b TES
(Achofield, 1995) .

OCognitive Tutor Meta-Design Principles
AN F 22— 8 —D X &G B

ACT-RPBAMN F 2 — & —[FHEOZRIZ, — R TEEDOHIRICSEMAEETH 2, LeLAars, Th

5DEE, @OLRVDAY F 2T LAFRGEHOEMZERT 5 A2 AR E L Dp? EAGRME
fRRIREI A E 2 R — F T 500 ? EALBIEAZ EE B30 75T D9 ?

T2 BRI F 2 — 7 —Z2EL Z T ThL, 752V —LHHREEDHEE, a—20BEDHST
fReAVF 27 LDNTELSEI X IZTHA LR idz s i,

IR SERANNF 2 — 8 — D TX Y RGEHEM ) Dy P TREIL 72 2 L DEIZ R,

1. Design with instructors and classroom use from the start
7 I AN—LDECTT YD SIREFH L EBITTHA v LTEL

c BRERERAL 7 7 ADOHN, BANTF 2 —F =BT a7 MicBWLT, AENEET A REEED
N=FILR, BENN—FLEZRZRTEZ0% EIMITED0E 0 HZES T 2DICKELRR %23 3
LT, T SADEELREHZEL 5,

s E 7, o a2 —ZWEH) ERANT 2 — & —IHHOMA TR 2 EDHRBZWEHGEL 5,

B, THA v F—LD 1 ANTE LUTRED 2 BAA UL, b 2 —25HH) & HMT 2 L9 ICHIHo
Fa—8—pAFEzHHTNEKESL ),

B2, MMeBEAREBNET 7/ Y —2HBICANDETLODRA N e RYyavitwsd, ZLT, ED7

72— DEEST 2 — 8 —GE) LA G DAV E W) RDUCEE T 2 @2 & &I L 72 BIE R 2 fefit
LT3,
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2. Design the full course experrience
S a— AT T T3

« Fh72 B IZANGLERMEEH 70 Y = 7 b TAH Y ¥ 27 & H I ICBI$ 2 @ono R ER L 7-
(Koedinger & Anderson, 1993) , 7w = 7 bBilh &L BETOWEERE F COMIC, FRIFHICEZ
EEPEVH LAV X270 E2BHALL, koTAVF 2T LICF2—F—2HAETE I EHEL S
oTLEo7T,

cFa—F—DAh) X a7 LHEZHEBLTW AT 27 oA, hoHKiL DL, HFLusY Fa
T F 2= —%HETHI LRI L, Z2LTC, &b XwEEshiRe2Es Nk,

- ANGLE7u Y =7 g, B7bIidRD2ODMHDS6, TR Z2EDBANF 2 —F —H¥Ea—2X
DyEes a—AEER v R 2bIFEL 7,

B, #HEC, E)RoTa—RICRANF 2 -8 —2HAET 20022 5HEZHIT LRV,
H2, MroME CREN—Z2DEEZMH L 72 2 —AHFENTE 570,

3. All design phases should be empirically based
E2TOTHA VERREIZFREICHEDS(RETH S

FHPAL F—iF, FEHOERLZECZ) TA T E320ICEHDOT =Y 2IETRETH S,
(@) 7S VIRRBRIIHIH A 25 E T

(b) TEZR IR 0 528 U7) 2 R L < R ARV TR Bh D BB & Je ez 31§ %

(c) BEHNEHIIIZ 2 —A L XV DAY F 27 L HENEREL 720089 8-l 5

FEEEWTZETTEEOHIPIE, KPH, KEEHELSEa A, REHEOLDETH S (e.g., Koedinger,
2002) .
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BMDesign Reseach Examples
THA ViR ER

COBICBIIZEEZ A v =%, b, K TEAMHCRE2ZINEIE 2 2 L TldR L, w@YIc
WHX NS5 9 FHHE2 J@RIET 5 X 9 RIFEEEE MO O Wi FRZHIEICEEHT 2 2 £ 2 HAT
W3,

COHEDIHIX, 3ODT FTAIZEITBEIMEDTEL WEHAZHENT B,

—oOHIZ, H5L—) EEMHEBAM DR, TOTYA YIfRoffif%zidd L T\w5,

TOHIE, B4V TRIVAERDOIE, TOTFYA RO Z R L T 5,

=oH1E, BANF -5 — THREu DREHEHIEIIZ O W TELE L TWw 5,

ODesign Research Guides Reduction of Working Memory Load
g FIFFED3 A8 3 1SR AR F ff D kD

OReflection Promotes General Understanding

NG 3 o )i 7 PR

OSummative Field Study Evaluations and Classroom Observations
BRI AR 74 —VRRAY T4 &7 T ABE

B Conclusion and Future Work
fEm e SBRDIEE

(KARTE)
B
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