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CHAPTER 2
Foundations and Opportunities for
an Interdisciplinary Science of Learning

Bransford, J. D., Barron, B., Pea, R. D., Meltzoff, A., Kuhl, P., Bell, P.,
Stevens, R., Schwaltz, D. L., Vye, N., Reeves, B., Roschelle, J., & Sabelli, N.
H. (R006). Foundations and opportunities for an interdisciplinary science
of learning. In R. K. Sawyer (Ed.), the Cambridge Handbook of the
Learning Sciences (pp. 19 - 34).
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(1) a better understanding of the dynamics between people and resources
in any learning ecology ¢ Barron | 2004 £
(R) Situative perspective ¢ Greeno | this volume £
(3) Learning as the cultural practice
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(1) Moving beyond the individual
(2) The role of affect in learning

(3) Expanding our conception of what is learned



